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= Why learner autonomy?

= Learner autonomy or learning autonomy?
= Learner autonomy in literacy classes

= Methods for teaching learner autonomy

® (Models for teaching learner autonomy)

= One example: Literacy acquisition in workplace oriented classes
for German as second language

(video example)



WHY LEARNER

AUTONOMY?




HOW FAIR IS OUR TEACHING?

4 )
In order to conduct a fair test the

exercise will be the same for you all:

climb up the tree

Source: Bolton, S. (1996): Probleme der Leistungsmessung. Fernstudieneinheit. Langenscheidt [Translation A.F]
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WHY LEARNER AUTONOMY?

= different starting points
m different needs
uetc.

= |[ife long learning needed
= sustaining of competences needed

—-more individualization needed
—>autonomous learners needed



LEANER AUTONOMY

OR
LEARNING AUTONOMY?




LEARNER AUTONOMY

,jhe basis of learner autonomy is that the learner accepts
responsibility for his or her learning. This acceptance of
responsibility has both socio-affective and cognitive
implications: it entails at once a positive attitude to learning
and the development of a capacity to reflect on the content and
process of learning with a view to bringing them as far as
possible under conscious control”

(Little 1995, p. 175)
(see also Oxford 2003)
[emphasis added by A.F.]



USING BOOKS

E/ Kreuzwortritsel. Was ist das?

Losungswort: W

Aus: Passwort Deutsch 1, S. 87



USING BOOKS

(D5 | 21 Finden Sie Satze. Schreiben Sie noch acht Sitze.

ichbingutentagausundimeinnameistzilinskijichkommewieheiftdufrausollist

ichbinentschuldigung,wicistihrnameundwasichheiffiemichaclabitteausder

woherichistherrschneiderdaschrodergutenichbuchstabiere:zilinskidankich
bistduichkommeausdeutschlandsicaustutmirleid,herrschneideristnichtda
wiewerichwoherkommstdugutenherrist

Guten. Tag. Mein. Name ist. Zidinsks

.................................................. e

§2} Ordnen Sie bitte.

BE kommen ist aus wohnen liegt
wo ( woher )
in :

Aus: Passwort Deutsch 1, S.87



0
<
o
@
m
o
=
"
-

3 / Suchen Sie 10 Lander.

RAKMHANXSB

'@ PO L EN

U'ME

O —wZ <o T
a0 —w ZOU
—_— 3 =-Z I -
xS wOwZw
DS, - O x
ol : HINWK
> =o€ Z2Z

Z—-—<<0a0«
o > un ¥ v nn X

nwunmJda<Z 0w

China

L.

Aus: Passwort Deutsch 1, S. 86



USING BOOKS

22. Welche Antwort passt?

a) Heillt er Matter?
Nein, Matter.
[E] Nein, er heiBt Baumer.
[€ Ja, er heildt Baumer.

b) Wo wohnen Sie?
Sie wohnt in Leipzig.
Ich wohne in Leipzig.
€ Sie wohnen in Leipzig.

c) Wie heiRen sie?
A Sie heillt Katja Heinemann.

@ Ja, sie heiBen Katja und Klaus.

[ Sie heilBen Katja und Klaus.

d) Wie heiflen Sie?
Ich heife Roder.
Sie heilRen Roder.
€ Sie heifit Roder.

14  vierzehn

e} Wo wohntsie?
@ Sie ist Hausfrau.
Ich wohne in Stuttgart.
€ Sie wohnt in Dortmund.

f) Wer sind Sie?
[A Mein Name ist Matter.
Ich bin aus der Schweiz.
€ Ich bin Landwirt.

g) Ist das Frau Sauer?
Ja, das ist er.
El Ja, das sind sie.
B Ja, das ist sie.

h) Wie ist IThr Name?
Ich heilRe Farahani.
El Ich bin das.
Ich bin Student.

Aus: Themen 1 Arbeitsbuch, S. 14



LEARNING AUTONOMY AS A GOAL

= Learner autonomy is not just a instrument to be used to
achieve ,real” goals (e.g. grammar)

= Learner autonomy is a competence and gradual (Kohonen 2012)

= Learning autonomy is a goal by itself:
Which contents can you teach?
When do you teach this contents?
How long do you need for these contents?
How do you test learning autonomy?



TEACHER AUTONOMY

,Genuinely successful teachers have always been autonomous in
the sense of having a strong sense of personal responsibility for
their teaching, exercising via continuous reflection and analysis the
highest possible degree of affective and cognitive control of the
teaching process, and exploiting the freedom that this confers. If,
as | have argued, learner autonomy and teacher autonomy are
interdependent then the promotion of learner autonomy depends
on the promotion of teacher autonomy.”

(Little 1995, p. 179)
[emphasis added by A.F.]
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DEALING WITH DIFFERENT ,CONCEPTS"

IN YOUR CLASS

Concept for learning and teaching

(Feldmeier 2010; La Ganza 2008; Little 1995)
®= in the curriculum (e.g. of the government)

®" in the ,philosophy“ of your school (e.g. own school curriculum)
® jn the teaching materials (i.e. of the developer of a book)
®" in the tests (e.g. a standardized B1-Test)

® of the teacher
m of the learner

= of the colleagues?
= of the parents?
= of the family?



CONFLICTING CONCEPTS?

school‘s
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LEARNER AUTONOMY AS A COLLECTIVE EFFORT
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Source: www.fotocommunity.de



LEARNER AUTONOMY AS A COLLECTIVE EFFORT

parents - curricula
colleagues school’s philosophy
etc. learner(s) teacher teaching materials
teaching methods
tests
etc.

principal
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-
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Source: www.rudern-hamburg.de




LEARNER AUTONOMY IN

LITERACY CLASSES




LEARNER AUTONOMY IN LITERACY CLASSES

(FELDMEIER 2008; SCHONEBERGER 2011)

»National Concept for Literacy
Courses for Immigrants” Konzept firr einen

bundesweiten

| Alphabetisierungskurs

www.integration-in-deutschland.de

Federal Office for Migration and Refugees, 2009

- learner autonomy is defined as goal
- working with portfolios recommended
- working with open teaching methods recommended (e.g. Stations)
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L2-LITERACY CLASSES IN GERMANY

(FEDERAL OFFICE FOR MIGRATION AND REFUGEES, 2009)

Die inhaltlichen Schwerpunkte verteilensich etwa wie folgt:

M sprachliche Forderung: ca.25-30%
B schriftsprachliche Forderung: ca.25-30%
B Forderung der Lernerautonomie: ca.25-30%
B Herstellung teilnehmerorientierter Unterrichtsmaterialien: ca. b-10%
B Weiteres, etwa Forderung der interkulturellen Kompetenz

oder der Medienkompetenz: ca. b-10%

Die Gewichtung ist der jeweiligen Kurssituation anzupassen.

National Concept for Literacy Courses, Federal Office for Migration and Refugees, 2009, p. 14

—i.e. 300-400 hours for learner autonomy
in @ 1200 hours course
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METHODS FOR

TEACHING LEARNER
AUTONOMY




TEACHING METHODS

teacher-directed

learner-directed

teacher-centered ,classic“ teaching ﬁ
e.g. learning agreements
learner-centered e.g. working in ,stations*

e.g. portfolio

Wiechmann (2006)
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TEACHING METHODS

® inductive vs. deductive learning
= exploratory learning

= |[earning in groups

= learning projects

= learning agreements®

= learning with ,stations®

= Portfolio (e.g. Feldmeier 2010, Stockmann 2006; Kohonen
2012)



ONE EXAMPLE




THREE STEPS TO LEARNER AUTONOMY

m—)

portfolio
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WORKPLACE ORIENTED PORTFOLIO A1l

My Languages
My Course
My Learning
My Job
My Goals
Dossier
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LEARNER'S PORTFOLIOS
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THREE STEPS TO LEARNER AUTONOMY

>

portfolio learning
ageement

>
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LEARNING AGREEMENT

-
GeRet

phonemes
syllables
words

sentences
texts self estimation:

grammar Was it easy?
lexic

Name of games

ystation® easy-difficult
Orthography is
not important .
here - it could hearlpg

also be a speaking

picture reading time needed
writing




Wochenplan fir die Woche vom 11.2.13 his zum 15.2.13

‘Upha

Vorname: Ali Yilmaz
Nachname: YllmZ
Datum Station Avufgabenebene Fertigkeit | Stufe | Aufgabe | Wie lange? | Leicht oder schwer?
T rT
Teu
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THREE STEPS TO LEARNER AUTONOMY

portfolio learning working
ageement ,stations*
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THE MATERIALS

. |-




LETTER-SYLLABLE-WORD-SENTENCE-TEXT

Name: ...
et Neme:: s
Datum s @ seeeens QR |
1. Buchst
4.Silben schreiben!
1.1 We

A

%

SCH

Welche B

Alphawerkstatt — £

4. Wérter schreibern

4.1 Ordnen Sie 2

Bigelplatz, Ndhplat

Alphawerkstatt — A1 — Nahen

Alphawerkstatt — A1 — Néhen — Statioh'a

4.2 Ordnen Sie d

brauche

Biigelh

(@ leicht [
(}D schwer []

4.Texte schreiben

4.1 Schreiben Sie die

Waérter in die Licken!

Legen Sie neben die NGhmaschine
dein Werkzeug?

Das ist
ein Text.

Ich
lase ihn.

DD . ich lege neben die Nahmaschine das

OooUooon.

Brauchen Sie ein Bigeleisen fir den

Bigelplatz?

. [ Ja,ich brauche ein

_iDﬁDDDDEDDDmmn
o

Brauchen Sie eine Nahmaschine fiir
den Nahplatz2

Ja, ich brauche eine Néhmaschine fir den

o I [

|
|

Alphawerkstatt — A1 = Nahen — Station 3

Alphawerkstatt — Al — N&ahen — Station 3

30
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THREE STEPS TO LEARNER AUTONOMY

) = =

portfolio learning working
ageement ,stations*

I
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THREE STEPS TO LEARNER AUTONOMY

working
yStations“

>

portfolio learning
ageement

I

>
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THREE STEPS TO LEARNER AUTONOMY

working
yStations“

—

portfolio learning
ageement

>
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THREE STEPS TO LEARNER AUTONOMY

portfolio ‘ ,stations*

learning

ageement
Q 5




THREE STEPS TO LEARNER AUTONOMY

working
Lstations“

learning
t ageement '

portfolio
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THE MATERIALS

Test group 2:
®m Start of the testing phase November 2013

® Low oral competences makes difficult to work on learner
autonomy

= A strong support of the teacher is needed
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THE MATERIALS

Test group 1:
®= Start of the testing phase June 2013

® Learners work autonomous with the learning agreements and
the stations

® Teacher assists in the learning process
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THE ,ALPHAPORTFOLIO® PROJECT

= www.uhi-muenster.de/germanistik/alphaportfolio
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